
Working towards a national 
strategy for dyslexia: the 
Delphi Definition and SASC
JULIA CARROLL, CAROLINE HOLDEN AND LYNN GREENWOLD

1



Why do we need an updated definition of dyslexia?
• Rose (2009) is 15 years old and child focused
• Different definitions and approaches used:

• research versus practice
• schools versus university/workplace
• different local authorities

• Using the Delphi approach draws together experts from different fields 
and focuses on what we can agree on
• Assessors, psychologists, academics, charities and individuals with lived experience
• Use anonymous comments and ratings on a set of candidate statements 

2

Presenter Notes
Presentation Notes
The Rose definition is focused on children within the school system – doesn’t work so well for adults. It also doesn’t reflect the latest research findings about the nature of dyslexia.
The Rose definition is often used in education, but not in adult assessments. In addition, criteria for diagnosis and support differ in the different systems. Most research doesn’t use this definition. 
Overall it feeds into confusion, inefficiency and a lack of effective support and knowledge




A Consensus Definition of Dyslexia
Dyslexia is primarily a set of processing difficulties that affect the acquisition of reading and spelling.
In dyslexia, some or all aspects of literacy attainment are weak in relation to age, standard teaching and 
instruction, and level of other attainments.
Across languages and age groups, difficulties in reading fluency and spelling are a key marker of dyslexia.
The nature and developmental trajectory of dyslexia depends on multiple genetic and environmental 
influences. 
 Dyslexic difficulties exist on a continuum and can be experienced to various degrees of severity.
Dyslexia can affect the acquisition of other skills, such as mathematics, reading comprehension or learning 
another language.
The most commonly observed cognitive impairment in dyslexia is a difficulty in phonological processing 
(i.e. in phonological awareness, phonemic decoding skill or phonological memory). However, phonological 
difficulties do not fully explain the variability that is observed.
Working memory, orthographic skills and processing speed problems can contribute to the impact of 
dyslexia and therefore should be assessed. 
Dyslexia frequently co-occurs with one or more other developmental difficulty, including developmental 
language disorder, dyscalculia, ADHD, and developmental coordination disorder.
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Presenter Notes
Presentation Notes
I don’t have time to go through this in detail, but I leave it on the slide for future reference. This definition has been adopted by SASC and the British Dyslexia Association, two of the most important dyslexia organisations in the UK. We feel that this definition would be appropriate for the UK government to adopt as well. The nature of how the definition was derived means that it should gain widespread acceptance.



A Consensus Definition of Dyslexia

• Dyslexia is primarily a set of processing difficulties that affect the 
acquisition of reading and spelling.

• In dyslexia, some or all aspects of literacy attainment are weak in relation 
to age, standard teaching and instruction, and level of other attainments.
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Presenter Notes
Presentation Notes
The full definition is detailed to support assessment and diagnosis. However, we can shorten it to these two sentences for other purposes



Towards a Consensus for Dyslexia Practice: Findings of a Delphi Study on Assessment and Identification

Dyslexia, Volume: 31, Issue: 1, First published: 25 February 2025, DOI: (10.1002/dys.1800) 
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Presenter Notes
Presentation Notes
In our paper we provide a national statutory assessment framework for children and a similar one for adults.

In the framework for children, we suggest a process that might or might not lead to assessment or other referral but would ensure intervention for all struggling readers:

Stage 1 involves considering or ruling out environmental and/or other factors that might be the primary reason for the child’s difficulties and might suggest the need for a particular kind of support e.g. EAL, referral for a sight/hearing test etc. This stage should be routinely built into all early years school processes.  

Stage 2 describes an information–gathering stage, followed by immediate planned intervention. This can be done as part of inclusive, school-based processes and practices. It can take a variety of forms: through screening assessments, ongoing assessment through teaching, parental questionnaires, meetings with parents etc. However, since ages 5-9 are the key years for literacy acquisition, there is no time to spare. It is absolutely crucial that information is gathered and records carefully maintained and transferred, especially as a child moves between classes or schools. 

Stage 3  which is essentially a stage of observing how the child responds to intervention, should therefore be relatively short…perhaps no longer than a period of 6-12 months (some might argue less). There would be time in this period to work out which children were making good progress after intervention and which were not.  

Stage 4 is the crucial point. It is because at present parents do not have a clearly defined statutory right to an assessment to explore the possibility of a SpLD during the primary school years, that many children slip through the net. Or parents who can afford to do so are driven to seek private assessments. At this point for children that can be shown to be experiencing persistent difficulties, there should be a state funded referral for a more comprehensive assessment to investigate the possibility of a specific learning and/or other related or different difficulty and to suggest additional or alternative modes of intervention for the child. 





Children with pervasive, complex or persistent difficulties: 
• Can continue to struggle to meet age-related attainment 

expectations in literacy. There may be a range of other emotional, 
behavioural or social issues affecting learning.

• Are likely to require support at secondary school or beyond and/or 
require adjustments such as access arrangements in 
examinations, assistive technologies, or DSA support in higher 
education. 

• Are likely to benefit from the potential labelling and naming of  
SpLD(s) in facilitating self understanding.

9-11+ yrs
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Presenter Notes
Presentation Notes
There will likely remain a small proportion of children who, despite assessment and intervention, continue to experience a range of persistent literacy and underlying cognitive difficulties, as detailed in the slide above.

For these children, before transition to secondary school, there should be another review and referral point, ideally between the ages of 9-11 years, depending on circumstances.  This time, the information gained and recorded in previous assessments will be necessary to inform support during the secondary years and beyond, and a review at this point should be making longer-term recommendations for more broadly defined types of study and assistive technology support, although this could also include further specialist instruction in literacy and numeracy. 

Dyslexia Scotland has recently published a report called ‘Towards a Dyslexia Friendly Scotland’ highlighting inequalities faced by dyslexic individuals. The report was launched at the Scottish Parliament and was co-authored by Dr Jeremy Law (University of Glasgow). The work derived from a survey of over 1400 dyslexic adults, revealing significant challenges and inequalities. A key recommendation of the report was the creation of an ‘inclusion passport’ to provide universally accepted evidence of dyslexia at school leaving age, eliminating the need for costly reassessments. It also stressed the need for early assessment.




Towards a Consensus for Dyslexia Practice: Findings of a Delphi Study on Assessment and Identification

Dyslexia, Volume: 31, Issue: 1, First published: 25 February 2025, DOI: (10.1002/dys.1800) 
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Presenter Notes
Presentation Notes
With respect to the adult model, a consideration of alternative explanations for difficulties experienced becomes more complex. A careful history of an individual's literacy progress throughout school and beyond needs to be gathered. Nonetheless, the key indicators are like those in childhood. 





SASC as the Independent Standards Body 
for SpLD
• Collaborative, multi organisational body representing professional 
associations, training providers, and independent experts

• Evidence led, impartial development of standards for SpLD Literacy and 
Numeracy Specialist Teachers and Specialist Teacher Assessors

• Ensures consistency, rigour, and sector wide legitimacy in training and practice

• Successor to the former BDA Accreditation Board (disbanded 2025), 
maintaining continuity of legacy standards
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Presenter Notes
Presentation Notes
Thank you, Chair. SASC, the SpLD Assessment Standards Committee is a collaborative standards body bringing together professional organisations, training providers, and independent experts. No single organisation dominates.�Our purpose is to set impartial, evidence‑led standards for Specialist Teachers and Specialist Teacher Assessors, ensuring the public can trust the qualifications and practice of those working in this field.

Today I want to highlight how SASC is strengthening national confidence in provision for Specific Learning Difficulties like dyslexia through clear, evidence‑led standards. As the independent body bringing together professional organisations, training providers and expert assessors, SASC now provides a unified accreditation framework for Specific Learning Difficulties [SpLD] Literacy and Numeracy Specialist Teacher and Assessor training. Alongside this, we are expanding our long‑standing Assessment Practising Certificate register with a new Teaching Practising Certificate register, giving schools, families and the public a single, reliable way to verify qualified practitioners. This is about raising standards, improving transparency, and supporting high‑quality SEND provision across the country.
��We have now taken on the role previously held by the BDA Accreditation Board whose expertise and support we acknowledge with thanks, ensuring continuity of expertise and standards. That board closed in 2025.



New Accreditation Framework
Umbrella Accreditation for SpLD Specialist Teacher & Assessor Courses
• Unified national criteria aligned with best practice and long-established quality 

benchmarks
• Structured to ensure progression, competence, and robust quality assurance
• Recognition maintained for courses previously accredited under BDA criteria where 

alignment is demonstrated
• Clear pathways to professional membership and certification through 

SASC-recognised bodies
• Supports workforce development for schools, colleges, and emerging SEND support 

centres
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Presenter Notes
Presentation Notes
This year we have introduced a unified accreditation framework for SpLD Specialist Teacher and Assessor training.�The criteria are rigorous, transparent, and aligned with long‑established best practice.�Courses previously accredited under the BDA framework will continue to be recognised where they align with the updated SASC standards, so there is no disruption for practitioners or employers.�This framework gives schools, colleges, and local authorities confidence that accredited training leads to genuine competence and professional accountability.



Public Assurance: APC & TPC Registers
Two Public Registers Providing a Single Source of Truth

Assessment Practising Certificate (APC) Register
◦ Long-established, trusted mechanism for verifying qualified SpLD assessors
◦ Confirms compliance with standards, CPD, and ethical practice

New Teaching Practising Certificate (TPC) Register
Public register for qualified SpLD Literacy and Maths Specialist Teachers
Verifies accredited training, professional body membership, and adherence to codes of practice
Expected to be fully active by year-end

Why This Matters
Strengthens public confidence and transparency
Provides schools, parents, DfE and institutions with a reliable way to identify qualified practitioners
Reduces risk from unqualified providers and supports consistent SEND provision nationally
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Presenter Notes
Presentation Notes
SASC already maintains the long‑standing Assessment Practising Certificate register, which is widely used by schools, universities, and families to verify qualified assessors.
�We are now adding a second public register: the Teaching Practising Certificate register for Specialist Teachers in literacy and numeracy.�This will provide a single, authoritative source for checking that a practitioner has completed accredited training, holds appropriate professional membership, and adheres to a recognised code of ethics.�Together, these registers strengthen public confidence, reduce the risk of unqualified provision, and support the development of high‑quality SEND support in mainstream and specialist settings.
�We expect the new register to be fully active by the end of the year.

Call to action:
To conclude, the sector needs clarity, consistency and public trust — and SASC’s accreditation framework and practitioner registers provide exactly that. We ask the APPG to support the adoption and promotion of these standards across schools, colleges and local authorities, ensuring that every learner with SpLD is supported by properly trained, accountable professionals. With your backing, we can embed a national baseline of quality that strengthens SEND provision and protects the public. Thank you
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